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PROJECT OVERVIEW

RESEARCH QUESTIONS

Rarely are the voices of education students heard, and
in this study, our goal was to hear from multilingual
pre-service teacher education students. Initially, the
study was situated in four universities with large teacher
education programs, Western Sydney University,
Macquarie University, Sydney University and University
of Technology Sydney. Our primary aim was to learn
about the linguistic ‘funds of knowledge’ (Moll et al, 1992)
of our multilingual Pre-Service Teachers (PSTs) within
four metropolitan university programs. Participants
were asked to share their knowledge and experiences,
to reflect on their linguistic lives and their teacher
education experiences, and to consider their future
work as teachers in diverse classrooms. Participants also
considered how their linguistic knowledge and skill was
taken up by the University and their Teacher Education
Program. Unfortunately, interruptions resulting from the
COVID 19 pandemic, restricted access to PST participants
and significantly limited data collection from two of the
four universities.

This study was underpinned by the following three
research questions:
1. What are Pre-Service Teachers’ views of their own
linguistic ‘Funds of Knowledge’?
2. How do Pre-Service Teachers’ see their linguistic
strengths, knowledge and experience translating
into teaching?
3. What is the relationship between the university’s
institutional practices and Pre-Service Teachers’ views
of their own linguistic ‘Funds of Knowledge’?

BACKGROUND
Recent research reveals that at least one third of
Australian university students training to be primary
or secondary teachers speak one or more non-English
languages (Moloney & Giles, 2019). Australian Professional
Standards for Teachers for example, require Pre-Service
Teachers to: Demonstrate knowledge of teaching
strategies for diverse students (APST, p. 4). However,
research across contexts suggests the current research
and policy context fails to acknowledge the dynamic
linguistic diversity of pre-service teacher cohorts. The
framing of linguistic funds of knowledge in this study
enabled us to consider the sociocultural, socioemotional
and socio political dimensions in relation to PSTs'
languages and literacies practices and experiences.

EVIDENT GAPS IN THE RESEARCH
Despite the increasing linguistic and cultural diversity
of school populations, Australian scholars suggest
educational policy continues to move towards
monocultural and monolingual conceptualizations of
language and literacy in curriculum, pedagogy and
assessment (Coleman, 2012; Eisenchlas, Schalley and
Guillemin, 2015) A review of the literature reveals
an absence of studies on how PSTs view their own
linguistic strengths and how these continue to develop
across ITE programs. Most available studies on PSTs are
predominantly related to language teaching (e.g., Ellis,
2004, 2013; Weekly, 2019) or to teachers gaining specialist
knowledge as teachers of English as an Additional
Language or Dialect (EAL/D) rather than mainstream
teachers. In this study, we placed mainstream
multilingual, PSTs' voices and views at the centre of ITE
research.

RESEARCH DESIGN
This mixed methods study employed surveys, online
interviews and language maps. All data were coded and
de-identified.

learning, acknowledgment of linguistic capacity by the
university and the application of bi/multi-lingualism to
future teaching.

Surveys were used to provide a snapshot of the attitudes
and behaviours of Pre-Service Teachers across a broad
range of topics. Survey data was selected as it offered an
opportunity to collect a large, comprehensive data set in a
relatively short period of time.

Language maps were also collected, mapping is both a
method and pedagogical tool for exploring languages
and literacies with young people in super-diverse
classrooms (D’warte, 2018, 2021). In this study, participants
were asked to create language maps prompted by the
following suggestion: Think about the ways you use
language everyday where, when, with whom and in what
context and what languages/s and please create a visual
representation. Maps offered a snapshot of particpants’
linguistic and communicative lives, these were hand
drawn using a range of materials or constructed in online
drawing applications.

Individual Zoom interviews were also conducted with 28
PSTs. Data included information about how participants
used languages and literacies to navigate their local and
global contexts. Concepts included linguistic diversity
and languages learning experiences, students’
perceptions of linguistic strengths and needs, identified
strategies for supporting language learning, barriers to
language
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KEY FINDINGS

SIGNIFICANCE OF FINDINGS

Data revealed that multilingualism was an everyday lived
experience for the participants. While participants'
linguistic lives took many trajectories, rather than bilingual
most often participants were multilingual. Participants
were active users of multiple languages, interested in
languages and participating in additional languages
learning. Data showcased the widespread linguistic
versatility and flexibility of the participants.

Findings in this study align with similar studies undertaken
with Pre-Service Teacher cohorts both in Australia and
internationally (Coleman, 2014, 2016; Iversen, 2020).
While many participants expressed active realisations
of language as part of their identity and expressed
evidence of linguistic expertise and affiliation, most
participants expressed the academic bonuses of being
bilingual as coming from deploying biculturality, rather
than the bilingual language skills they possessed. PSTs
in this study, expressed little understanding of how to
activate their linguistic expertise (Stillman et al,2019)
and had difficulty making links between their linguistic
knowledge and their future teaching. Participants’
language skills and understandings were not at the
forefront of their developing identities as teachers.
Beyond some acknowledgement by lecturers in teacher
education courses, students do not see their knowledge
taken up in University contexts. More explicit attention
and reference to multilingualism in policies and practice is
needed to support understandings of inherent social and
cognitive benefits. Changes to policies and frameworks
like the APST will impact on classrooms, schools and
Initial Teacher Education (ITE) programs. The study
highlights the crucial and pressing need for new forms
of applied knowledge on how educational sectors can
actively capitalise on the multilingual capabilities of the
Australian population.

The primary view expressed by participants was that
their linguistic funds of knowledge were of benefit
because they promoted empathy, openness and
respect for diversity. However, data revealed that when
reflecting on linguistic knowledge, few participants
detailed explicit strengths or discrete skill sets. In almost
all cases, participants diminished their capacities, they
discussed one or more deficiencies in particular skills,
or a particular language or modality. While there were
a range of responses about individual knowledge and
language use, most participants expressed the view that
they were still developing knowledge about their first or
another language. They acknowledged the complexity
and evolving nature of language learning. Most often
participants’ expressed little if any awareness of inherent
linguistic or cognitive knowledge derived from their ability
to make meaning in two or more languages.
Languages spoken by participants
University

First languages/dialects

Total first
languages/dialects

The University of Sydney

English, Bangla, Cantonese, Filipino (Tagalog), Mandarin,
Shanghai-dialect Chinese, Taiwanese Hokkien, Vietnamese

8

Western Sydney University

English, Arabic, Bahasa, Cantonese, Filipino (Tagalog), Greek,
Gujarati, Hindi, Japanese, Khmer, Korean, Macedonian, Mandarin,
Punjabi, Spanish, Telugu, Tamil, Turkish

18

All first languages/dialects

English, Arabic, Bahasa, Bangla, Cantonese, Filipino (Tagalog),
Greek, Gujarati, Hindi, Japanese, Khmer, Korean, Macedonian,
Mandarin, Punjabi, Shanghai-dialect Chinese, Spanish, Taiwanese
Hokkien Telugu, Tamil, Turkish, Vietnamese

22
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